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Abstract

Ethnic minority students, a linguistically and culturally diverse group,
primarily learn Mandarin-based literacy through Cantonese-based oracy in Hong
Kong (HK), a multilingual society. This paper investigates the repair practices of
the designedly bipartite Cantonese lexis in English-medium-instruction (EMI)
Chinese-as-an-additional-language (CAL) classrooms in three HK secondary
schools—what I call Sino-lexical alternative repair. Using multimodal
conversation analysis to investigate the sequential positions of Sino-lexical
alternative repair, this study identifies four types of these repair: (i) teachers’
other-initiated repair of students’ native Cantonese words; (ii) teachers’ other-
initiated repair of students’ Sino-Cantonese words; (iii) teachers’ self-initiated
same-turn repair; and (iv) teachers’ other-initiated repair of students’ trouble
display in understanding. The findings not only show that teachers face a
pedagogical tension in the teaching of the two closely-related sets of Cantonese
lexicons, but demonstrate how the designedly bipartite Cantonese lexis is repaired
for maximising the exposure of the diverse Cantonese vocabulary, to facilitate
ethnolinguistic students’ language awareness in a HK context. This study argues
that Sino-lexical alternative repair is initiated by the problems of expectation and
acceptability in the CAL classrooms which further demonstrates how teachers
align with the current HK language-in-education policy.
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Extract 1 comes from a lesson on writing exercise. Students were required to work in
groups and to submit their handwritten answers on iPads to Google Classroom.

Extract 1: Drinking water
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